Educational Psychology 

Lesson Assessments

Lesson 1:

To consider how you plan to apply the main ideas of this lesson to your next lesson plan, fill out the third column of the table.  Be as specific as possible about how you will apply the theme in your classroom. 
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Educational Implication

How I Will Apply It

Children tend to think in
qualitatively different ways
l%““ ferent ages.

‘Ask students to describe.
how they are thinking
about classroom subject
matter and to explain the
logic they are using when
drawing conclusions

Children actively construct
their knowledge.

Give students many
opportunitics. to
experience new events,
manipulatc unfamiliar
objects, and experiment
with various ways of
solving problems.

Development builds upon
prior acquisitions.

Ensure that students have
prior knowledge and
experiences to which they
can relate new material ©0
help them understand new
idea

Challenging situations and
new task s promote.
development.

Present tasks and
problems that encourage
students to use their
existing knowledge and
skills in new ways or that
require them to develop
new knowledge and skills.

Social interaction is critical
for development.

Give students
opportunities to share
their ideas, perspectives,
and belicfs.





Lesson 2:

1. Develop a lesson plan in your subject area organized around one or more moral dilemmas. 

2. Create a scenario that highlights each moral dilemma and describe the strategy you will use to teach each dilemma. 

3. Present the moral dilemma to a class and record their responses. 

4. Assess the levels of moral reasoning they apply to the scenario. 

5. Describe how you moved them to the next level of moral reasoning.

Lesson 3:

Reflect on gender and ethnic bias in your own childhood and school experience. Write a brief (two page) description of how you believe your own development was affected by your gender and/or ethnic background. If possible, share your exercise with a colleague.

Lesson 4:

You discover that your students have several misconceptions about the subject matter your class will be studying over the next few weeks. Describe three different strategies you might use to help your students correct those misconceptions. Base your response on the textbook's discussion of promoting conceptual change.

Outline a possible lesson plan for a domain you will be teaching. List the strategies you will use to promote transfer of learning. For example, do you teach certain reading comprehension and writing strategies that can transfer to new topics or situations? Do you teach research and critical thinking skills? Consider both general transfer strategies as well as transfer strategies that may be specific to a domain, such as mathematics or biology.

Lesson 5:

For this activity, you are to select another teacher's classroom to observe. During your observation, record the following:

Identify behaviors being reinforced in the classroom and explain how those behaviors are being reinforced.

Describe any forms of punishment that the teacher uses and the behaviors that he or she punishes.

Lesson 6:

What strategies might a teacher use to expose students to models from diverse backgrounds? Students are more likely to imitate models who are similar to themselves in race, cultural background, socioeconomic status, gender, and (if applicable) disability. 

Develop 3-4 strategies that you will use in your teaching to expose students to models from diverse backgrounds.

Use the "Components of Modeling” below. This project illustrates the four essential components of learning through modeling: attention, retention, motor reproduction, and motivation. Print the instruction sheet for this activity, complete the activity with your students, and record the answers to the questions in your portfolio. You can use the results of this activity to improve both the modeling you do and the modeling done by students and others in your classroom.[image: image2.png]o

Lesson 6 Portfolio Activity: Components of Modeling

Identify a task that you do well but that many of your students probably cannot do.
For example, you might throw a Frisbee, jump rope. twirl a baton, tie a bowline knot,
or speak certain phrases in a foreign language. (As an alternative. you might ask
someone you know to come in and model a unique skill or talent.) Repeatedly model
performance of this task for your students, asking them to imitate what you do. Give
students enough time to learn the task to a reasonable level of proficiency.

Conduct a class discussion in which students consider how the four essential
components of modeling played a role in their learning.

+ Attention: Were they able to keep their attention on you as you modeled the task?
Did they attend to the important aspects of the task? What factors made it easy or
difficult to pay attention?

« Retention: How easily could they remember the specific actions you modeled? Did
they use particular strategies to help themselves remember what you did?

« Motor reproduction: How easily could they execute the specific behaviors you
demonstrated? Did physical limitations get in the way?

+ Motivation: How motivated were they to learn the task? What factors affected
their level of motivation?

Ask students how their performance was different from the modeled behavior. Solicit
reasons as to why the differences might have appeared. Here you can make a couple
of points:



 [image: image3.png]+ When students are not attending carefully. they may sometimes model certain parts
of a behavior rather than model the behavior in its entirety.

Example: Students who watch their teacher demonstrate the addition of two 3-
digit numbers, but who don’t understand the process of regrouping
(“carrying™). may go through the motions, modeling the teacher’s prescribed
format for addition problems, but arriving at a completely outlandish answer:

596
+834
131210

+ Students may display behaviors similar (rather than identical) to the behaviors
demonstrated by the model they observe.

Example: Students too small to make the prestigious high school football team
may try out for the soccer team instead.

Example: Students who can’t play a musical instrument well enough for the
‘marching band may volunteer to carry a flag in the band’s color guard.




Lesson 7:

To wrap up this lesson on motivation, you will work through an interactive module on Drive Strength/Motivation. This module will give you an opportunity to apply what you’ve learned so far in this course about learning and self-concept, goal setting, time management, and motivation. 

As you work through the Drive Strength/Motivation module, think of how you will apply what you learn to your professional and personal aspirations, as well as to your work with students in the classroom. In Lesson 6, we discussed the positive role modeling that teachers provide. How will you model what you learn about goal setting, self-understanding, self-esteem, and procrastination for your students?

Send students to the Emotional Intelligence CD: Drive Strength/Motivation module.

Lesson 8:

1. Answer the following questions:

In what ways will the subject matter that you teach help your students be successful in their personal or professional lives? 

How would you like your students to use and apply school subject matter outside the classroom?

How might you translate those long-term, real-world applications into activities your students might do in the classroom?

Now, having completed your answers to the previous questions, develop several authentic activities appropriate for the subject matter and age range of students that you currently teach or will be teaching.

2. Plan a lesson in the subject you teach and include at least one cooperative learning activity. Use the list of questions to ask yourself during and after a cooperative learning activity to record your findings and observations. If possible, share these results with your student and with colleagues. Consider how you will use these results when you plan your next cooperative learning activity.

3. Review the table on Choosing an Instructional Strategy in Lesson 8 of your textbook. 

How many of these instructional strategies do you currently use in your teaching? 

Construct a plan whereby you will incorporate several additional strategies into your teaching.

Lesson 9:

Review the handout below that a teacher developed for his fifth graders and consider the following questions:

What kind of classroom climate is the teacher trying to create?

How might the handout help to foster a sense of self-determination?

Do you think the handout is likely to be effective with 10- and 11-year olds? Why or why not?

Now, create a first-day handout for a class you intend to teach. Consider what you will include to convey the kind of classroom climate you want to create. How will you do this?

[image: image4.png]MY BROAD GOALS

B Plan and dnplenent a balmced curziculun.

B help students develop & sepertolze of skills anl styles of working (open
endod assignmerts/disorets sasigments; collaboration/individual).

B Get stixtents engaged in mental activity) avghasize loarning and being &
stratagio thinker.

B Boip students to by bnth ooganized ard flesihle, deal with a schadile, and soe
priorities for time axi things dve.

DISCIPLINE

‘Overarching Golden Rile
Treat Ottecs as you would Lk £0 be trsated.

BASTC RULES

L. Be responsible for your o actions.
2. Use work time for school. work; use recess time for play.
3. appreciate other pecple; respect the rights Of others.
4. Make your behavior eppropriate for the situation.

T try to bn fair ad not play Favorites. veryona i valued and respactad. T nn
the classrom to take care of everyma. The foms is on correcting the
benaviocs that need correcting so that we develop habit pattems of behavior
that serve instructicnal goals.

Hy appeal: You've been taught at hme for years how to behave. You have a
905d head-now vse it.

Typical ifth-grade provlens:

1. Clige ar excliding othars-being sngry at lunch, Eriende agsin after
schonl. A problen espacially with the girls.

2. Silliness and rot. setting bondaries for appropriate behavior, sich as
bringing ecess iato the classroan. A problam especially with the toys.

3. 00 much undirected talk, talk across dosks and across the room, especially|
Quring transition tines.

4. Restroan probleme—talXing lowdly in the hallvays, messing aroul and
Loitering in the restrome.

5. hininess and sneakiness. Talk to e honestly and openly about problens.

6. “Bomance” (going-with) talk or teasing. These are absolutely ot allowed in|
tre classroan.





Lesson 10:

1. Identify a specific grade level at which you currently teach or plan to teach, and a specific topic or skill that you currently teach students at this grade level.

2. Develop 3-5 objectives you want students to accomplish related to the topic.

3. Describe how you might teach the topic using at least three concepts and/or principles form one or more of the learning theories this course has covered (cognitive psychology, behaviorism, or social cognitive theory). As you describe your instructional approach, identify the specific concepts and/or principles on which your approach is based.

4. Considering what you have learned about psychological and social development in students, identify at least three mental capabilities (either strengths or weaknesses) that students at this grade level are likely to have-capabilities that will have an impact on their ability to learn the topic or skill you want to teach them. And with these mental capabilities in mind, describe how you would adapt your instruction to match the developmental level of your students.

5. Describe at least two things you can do within your instructional unit that should facilitate students' social and/or moral development, and explain how each of these things will facilitate development (i.e., provide a theoretical rational for each one).

6. Identify an appropriate method of assessing students' mastery of the topic or skill you are teaching. Explain why you think this method will have content validity. Describe how you might maximize the reliability of your assessment method.
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